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Abstract

Many institutions of higher education were caughpnepared for the consequences of covid-19 on anogr
delivery and completion; notably schools of nurswwigh clinical practicums. The purpose of seniomichl
practicums is to foster nursing students’ readirfespractice. A practicum offers the students dipgortunity to
engage in advocacy and leadership, respond efédgtand efficiently to changes in client statusyigate and
mitigate ambiguity in the healthcare system andngarwith interdisciplinary team members to ensarBolistic
approach. The disruption of face-to-face prograngmiequired schools of nursing to quickly redesigurses to
ensure learning outcomes were met and studentsdvemgicessfully graduate prepared to enter thettipea The
intent of this article is to share the lived raaktof nursing students and faculty members duhirgmplementation
of a redesigned course during the pandemic crisis.

Key words: case study, critical reflexivity, faculty, onlingyrsing education, student

SARS-CoV2 AKA Covid-19, disrupted course2020). Nursing education was not exempt from this
implementation for many higher educatiordisruption, especially clinical practicums for the
institutions who were ill-prepared for the need tdemonstration of the necessary knowledge, skills,
quickly switch from primarily a face-to-face attitudes and attributes to ensure students aeg saf
delivery to virtual methods in an attempt to sablvagcompetent, compassionate and ethical (College and
learning experiences for students (Crawford et alAssociation of Registered Nurses of Alberta
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[CARNA], 2020). As a practice discipline, thepreceptor teaches, instructs, supervises and serves
opportunity for nursing students to engage ias a role model for the preceptee, while the fgicult
clinical practicums is paramount; however, thisnember acts as resource and advisor throughout
learning experience was disrupted due to socidde experience. The practicum begins with a three-
distancing restrictions placed on higher educatiatay orientation; course specifics including
institutions by health authorities. speciality sessions and skills practice labs.

The intent of this article is two-fold: (1) to skar Redesign was influenced by a mapping
the lived reality of responding to the Covid crisicompetency exercise by faculty members to
through the implementation of a redesigned l@etermine student’s progress in the course. Areas
week senior practicum and (2) identify themes armaf deficits were utilized to create new learning
offer recommendations for curricular advances iexperiences to ensure student success. The addition
nursing education from a recent nursing studeof a MOOC and three accompanying case studies
and faculty perspective. The authors are a tenure@s just one of three assignments in the redesigned
track Professor, two clinical nurse educators araburse.

three recent graduates of a baccalaureate nurs'@g”ne Delivery: Online delivery and distance

program. The graduates were chosen by th%r rning have been present in bachelor nursing
respective faculty members to ensure a balancggl

orspective reqarding the imolementation of th ucation for many years, however it is often still
PETS 9 9 P Seen as an innovative educational strategy
redesigned course.

(Broussard & Wilson 2018). There is a distinct
Background: MacEwan University is an lack of literature about online delivery for senior
undergraduate teaching intensive institutiopracticum courses, specifically when converting a
located in Edmonton, Alberta, Canada. MacEwaglinical agency course to online delivery
offers a four-year bachelor of science in nursingnexpectedly. Online delivery can stimulate higher
(BScN) to approximately 1200 students, with arder thinking skills (HOTS) and provide
term of theory followed by a term of clinicalflexibility which is reflective of heutagogy as &el
practice. The final component of the BScNletermined learning (Dewald, 2020; Maykut et al.,
program at MacEwan University is a 10-week, 378019). This approach to learning builds capacity
hour, intensive preceptored practicum completed ahd capability, situating the learner in acquirang
an agency with consideration of the student'skill set to acquire, analyze and implement
choice. The course learning outcomes reflectecessary knowledge for their work life (Dewald,
graduate competencies as advocate, clinicia2Q20; Maykut et al., 2019).

collaborator, communicator, educator, leadey,, . .
' ' ' {vith online delivery, learners can control how,

professional and scholar as identified by th\(/evhen and where they engage with the faculty

nursi_ng educ_ation regulatory body as entry t ember and the knowledge embedded in the
practice requirements (College and Association % urse (Rohman et al, 2020) while juggling

Registered Nurses of Alberta, [CARNAY, 2019). multiple demands on their time (families, other

The Original Course Design: The intent of the jobs). This flexibility optimizes the learning need
final practicum is to develop readiness for practicof the individual based on the priorities they
and facilitate smooth transition from nursingestablish for time and space (Broussard & Wilson,
student into the role of registered nurse. Thi2018). Although faculty believed students would
includes providing opportunities for learning andtasily transition their learning to an online werld
knowledge development as well as increasirtpere was a lack of familiarity and challenges with
responsibility and independence in a professionaéw technology introduced. Another unexpected
role, while ensuring that proper support andhallenge was the home schooling which occurred
resources are available as needed to be succesdfi¢ to the enforced health restrictions, which left
(Kaihlanen et al., 2019). Transition andsome students instructing their children during the
socialization into the profession is fostered tigtou day and focusing on their own learning when they
a triad - nursing student, agency preceptdrad the time.

“registered nurse” and faculty member. The
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The MOOC: Future Learn’s (2020C0OVID-19: metacognition, foster phronesis as practical
Tackling the Novel Coronavirusas intentionally wisdom for reflective judgement and discernment
chosen to supplement student’s knowledge of tleend finally to develop professional writing
pandemic. Three case studies focusing on tlaeumen. The lead author facilitated the discussion
competencies of advocate, educator, leader apkhtform and took notes and the session was also
professional were then developed to ensure thecorded with the transcript sent to all authors.
deficits were addressed. A Massive Open Onliridotes were then transcribed and themes identified
Module (MOOC) is a \virtual experienceby the group, with consensus as the objective.
incorporating multiple modalities (embeddedChinn’s (2016) Peace and Power framework was
articles and videos, discussion forums, quizzes andapted to mitigate power and privilege to
assignments) to engage individuals in self-directatkcrease any conflicts which may have arisen due
learning (Milligan & Littlejohn, 2016; Petronzi & to the recent faculty-student relationship.
Hadi, 2016; Spring, 2016). The original impetus oQuestions for critical reflexivity were written
MOOCs was to foster participatory learningbased on literature and personal experiences with
student-controlled exploration, connection anthput from all writers.

collaboration with others globally (Literat, 2015
McAuley et al., 2010; Milligan & Littlejohn, 2016;
Spring, 2016). MOOCs as a teaching strategy HHOTS: The first concept examined was higher
higher education, specifically nursing, have natrder thinking skills (HOTS). This concept was
been significantly utilized and/or understood frondescribed as a skill set including but not limited
the student’s perspective. Self-determined learnimgalysis,  collaboration,  creativity,  critical
as a skill set needs to be developed during theflection, curiosity, humility, synthesis, voice,
formative years to ensure graduates as futuadways joy and wonder about learning (Maykut et
professionals engage in professional developmeait, 2019). The following questions were posed in
and life-long learning. As a collaborative learningadvance to provide an opportunity for depth of
experience MOOCs have the potential to providesponses:

sources of information to enhance knowing of se ) What skill sets did you strengthen during this

as a learner and professional (Aung et al., 20 . ;
Literat, 2015; McAuley et al., 2010; Petronzi &N:’g(géi’. both the 5 week agency practicum and the

Hadi, 2016) while positively affecting nursing _ _ _
education on a global scale (Sitzman et al., 20162) What newer, if any, skill sets did you develpp?
Swigart & Liang, 2016). and

Critical ~Reflexivity as Method: Critical ~ (3) How will these skill sets, or will they, heyou
Reflexivity was intentionally chosen as arfransition to your new profession?

approach, to inspire metacognition 10 fOSte&y,jents: Al three students felt HOTS had been
phronesis amongst the writers (Jenkins et al., 2013, tred throughout the program but this final 10

Kinsella, 2012; Ko et al., 2020) - three recenjaqoys created an opportunity for integration at a

baccalaureate graduates, two clinical nur§ganer evel. They also felt the clinical experienc
educators and one tenured faculty membegg)

'Discussion

. . . . " provided time management and organization,
Professional relationships provide the mechanis

o ) ) nfidence with hands-on tasks (such as
for actualizing our nursing practice and move u aperwork, analysis of lab work and diagnostics),
from an individualistic perspective to adopting

multiplicity lens where many voices are honoureq, rses™ and other healthcare professionals and
This adoption provided the foundation fOrsnayy the opportunity to integrate all the
inclusionary practices (Kagan et al., 2010; Kagag,iiedge, skills, attitudes and attributes acqglire
et a.I., 20;4; W'“'S.et al., 2014)' which was orfe %rom their studies. Initially, the MOOC presented
the intentions of this manuscript. with much frustration as students had not been
Due to social distancing guidelines in place at trexposed to this learning format previously. Upon

time of discussion, two virtual sessions and eeflection and discussion, they felt the questions
google drive were utilized to facilitate embedded in the MOOC assignment helped them:

eveloping relationships with clients, preceptors,
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(1) view their practice holistically, (2) enhanceStudents. All three agreed that the redesigned
critical reflection through self-awareness to fostecourse offered both challenges and strengths as
accountability and responsibility; and (3) shifthey transition. Many clinical sites expect
from a task-focus to an in-depth exploration of afjraduates to “hit the floor running” and all three
the roles - “thinking more and doing less”. Overallagreed the five-week practicum left them with less
students acquired specific skills to help navigateonfidence to navigate the ambiguity, complexity
the transition to practice from both aspects of theand interdisciplinary focus. As this critical
redesigned course. reflexive discussion occurred post graduation, all

. . . three had gained employment as graduate nurses.
Faculty. During the discussion between thel_hey spoke about being rusty with psychomotor

authors,  the ~ faculty ~gained = additional ills, having to learn how to swim again, and not
understanding of the nuances of implementing thg( o gto gan,
qving the confidence to delegate tasks to other

redesigned course. As faculty members are n ersonnel and establish priorities of care
physically present during the clinical experiencegffecﬁveI and efficient Es students  the
the importance of nurturing the fluidity and y Y Y

congruence of the triad relationship (studen _ellev_ed the 10-w_eek c_||n|ca| practicum would
preceptor-faculty) was and continues to be pivot r’i\{etl)ncrec?sed their confidence and prepared them
for student success. Clinical preceptors did n (" Job-readiness.

always address or facilitate the growth of all soleThe MOOC presented many challenges, especially
during the five-week clinical practicum with for those students with competing demands of paid
certain roles (clinician, communicator, collaboratowork, child care and care for elderly parents, home
and professional) stressed especially in acute caehooling (as primary k-12 schools were closed)
settings. Therefore, identifying limitations ofand those whose primary language may not be
preceptors and the clinical context is key t&nglish. There was difficulty in adapting to the
engaging in a strengths-based approach to ensaignificant amount of writing for the MOOC after
students gained the necessary knowledge of akpecting to be engaged in a hands-on course.
roles to transition successfully to practice. Thelowever, the knowledge of the pandemic
introduction of the MOOC assignment, with acontextualized within the eight roles provided
focus on multiple roles, highlighted a theoryconfidence in transitioning from the cognitive and
practice gap during the assessment of studeffective domains.

et o et PSPt Egcuy. A e had mapped out the sudents
or the redesigned course must continue to ens‘?}r%)gress at midterm we were conflden_t they were
graduates are safe, competent, ethical aliﬁady_ and se_lfe to transition. The_ redeS|gn_ed course
compassionate ' ' | entionally integrated the affective domain which
: is not always stressed enough to ensure graduate
Transitioning to Practice: The second conceptreadiness. Readiness and experience are two
discussed was transitioning to practice which watifferent expressions of professional practice.
described as an autonomous journey of embraciRgadiness suggests having the necessary
and enacting one’s professionalism. Questions kmowledge, skills, attitudes and attributes to emsu
explore this concept included: safe, competent, compassionate and ethical care as
& novice. Experience reflects phronesis or
and confidence to transition from your student rolgfessional wisdom to navigate ambiguity and
. mitigate risk as a nurse with expertise. Therefore,
to one as GN/RN?; . , ; i
readiness-experience is on a continuum and as we
(2) How will you continue to ensure successfuéngage in new professional opportunities we may
transitioning in your future?; and fluctuate on the continuum. We may have had

(3) How did this learning experience equip yogxpgrtlse In-one c|_|n|ca| setting but become a
with knowledge to navigate the complexity of ouftovice when we begin a new job.

healthcare system and mitigate consequences Téfe MOOC and the corresponding case studies
chaos which are inevitable? provided the necessary knowledge of the pandemic

(1) How did the covid-19 affect your competenc
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contextualized within the future roles of a person or thing to blame for the pandemic -
professional. The case studies expanded thethere hasn't been enough clostire

studentg awareness of th_e ambiguity .anF—lacuIty. A similar theme of fatigue was noted
complexity of their future practice, notably durlngEs

. mongst the faculty. Faculty can have the
a chaotic and unknown future. Many other schoo oportunity to choose when they interact with

?gsgsgglg towetLee Igar?clln;;:% p\(/)vseltlofr(ljt 'Phaihe(')rstudents and where .th.e_y are working from (_Gazza,
redesigned course provided a robust skl 515017). Although erX|b|I|ty_|s_ an ad_vantage, it can
reflective of all domains of learning and our('aﬁ.SO be a chal_lenge, participants in Ga_zza’s study
graduates were indeed well-prepared for jOglscussed feeling a need to engage with students
readiness nd technology 24 hours a day (201_7). Assessment
' of student needs and understanding was more
Grieving: Finally, grieving as a phenomenon waghallenging for faculty teaching in an online
described by the group, as processing the loss oémvironment, therefore increased communication
dream or a goal. Questions posed were: and increased time was needed to support student
Jpuiccess (Wingo et al.,, 2016). The process of
grading and regrading (students were able to re-
submit if they were not successful the first time)
(2) How difficult was it to trust your faculty tood 105 student assignments was exhausting over a
what was what they believe was in your BESthree-week period in April. Faculty members spent
interest to ensure you graduate?; and about 1.5-2 hours grading each submission (there
were approximately 57 students who re-submitted
ne or all three case studies). As faculty we delt
uge pressure to return submissions quickly with
extensive feedback especially for those students
Students. All three agreed there was a lot ofwho needed to resubmit. By the end of May we felt
frustration from their peers with waiting to see ithat we had recovered emotionally, physically and
alternative strategies could be designed andentally from the marathon of grading in the
implemented to ensure students were preparedrt@lesigned course.
graduate. Emotions ranged from

(1) Have you had the space and time to grie
following graduation - describe your emotions?;

(3) What insights will you take from this
experience to inform your future and what word
of advice do you have for nursing faculty?

~ Recommendations: As previously noted, this
(1) anger “I was mad and angry - | was justdiscussion occurred post completion of the
getting in the groove with 4 patients and thefedesigned course. The opportunity to engage in

we were pulled from our placementnd “1  critical reflexivity with distance from the actual
didn’t want to learn online it's not what | paid experience highlighted recommendations for future
for”, course design. The inclusion of a student

(2) sadness*l don't have the opportunity to perspecti_ve_ provides l_Jniqueness to educational
celebrate my success with family ngeform within a pandemic context.
convocation, no dinner partyand “My kids Rubrics: Anecdotal feedback from students
sacrificed a lot with me being in school anduggested the MOOC (Future Learn, 2020) was an
they don't get to see me walk across the stageenjoyable learning experience. However, the
(3) helplessnesgWould | have to repeat in the COrresponding case studies were not an enjoyable
fall”: experience as there was much confusion regarding
expectations. Although there were directions on
(4) frustration “I was so frustrated with my the process of the assignment, the absence of a
peers as they were so mad at the instructofgbric was detrimental for the learning experience.
and university and sending angry emaigsd  Students previously had received rubrics for their
“I lost my dream job by not having a 10-weetheoretical courses which provided confidence in
practicunt and understanding what the faculty wanted from them.

(5) fatigue “Social media, news outlets andRubrics were not provided as there was not one
social distancing 24-7 left n’1e burndaind “‘No  Preferred answer for the case studies. Answers
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would be based on previous learning experiencess previously stated, the MOOC was an interactive
including clinical, and faculty did not want toand enjoyable learning platform. Students felt that
hinder creativity. All agreed that rubrics neet® the case studies should have been tailored to their
introduced in the beginning of a program of studgpecific clinical area for meaningful learning.
and then gradually removed in advancing yearSpecifically, the teaching case study would have
The following quote from one of the studentdeen more relevant if reflective of their five-week
articulates the direction of course redesign withlinical practicum ensuring pandemic knowledge
respect to rubrics. to practice. The following quote clearly describes
}he importance of congruence between theory and

“Faculty need to look at the entire program o .
practice.

study to begin self-directed “autonomy” earlier
on instead of just leaving it to fourth y€ar. “Self-directed learning is extremely important
because we never know what we don't know

Alternative Methods to Writing:  Writing until we explore it

effectively is an outcome of many undergraduate
programs. The reliance on written work, such a@roviding opportunities for discovery of
this MOOC case study assignment, privilegeknowledge is vital in undergraduate education to
some students. Students whose primary languaigster life-long learning as a professional. A fecu
was not English or who had a learning-processiran balancing grades and socialization to the rble o
challenge were affected by having only ona professional must be intentionally integrated for
method to present their ideas. Students couddl courses.

present the!r ideas in sentences, graphlc_s a’.““ OtE?nding Voice as a Professional:Consensus that
forms of written expression. However, this did not

decrease the stress level of many students and vulnerability (the ability to fail safely, recogmiz
) R b WRtakes and begin again) was not a common
evident on their initial submission and the

confirmed by the student’s faculty membe:é xperience in  the program. Students shared

Therefore, in consultation with both the au‘l‘ecteﬁ)(pe”enceS of their fear of not doing something

. ~Tight; jumping through hoops - doing what your
?atzge\?i:tigld ff;;‘ol%qmeg\t;%rezntﬁgegnag\r{(i’nﬁfm?otr%structor expects which is why the need for a
al platform, p the opp y rubric; and chasing the grade instead of focusing

an oral discussion for resubmission. Anecdotall

students who had this opportunity were extreme ¥lnetfk(])(lalol\?v?r:gg%oetéper|ence. This is exemplified in
thankful as they felt the high-stakes of this '
assignment was decreased when they were able to‘l have a fear of instructors thinking | am
verbalize their answers. From a humanistic nursing incompetent or doing poorly in a course - or
educational perspective, multimodal learning worst case failing and being behind a semester
expressions should be provided to enhance losing my friends/support group and my family
teaching and learning experiences. thinking poorly of me plus the associated
financial burderi: Nursing is not just about
completing the tasks assigned for patient care
but also understanding who you are becoming
as a professional which provides the impetus
for continued growth.

Meaningful Learning: Although MOOCs as a
learning platform are not new, they were
unfamiliar to this group of learners. Lack of
comfort and familiarity with online learning
strategies and technology may be another
challenge for students and instructors whe@onclusion: Reflecting back on the experience,
participating in online delivery. Being unable towith emotional distance, all authors agree that the
confidently use the technology needed for aredesigned course was a very unique experience
online course can impact the learning environmenteating challenges while fostering resiliencenn a
for both faculty and students, technologicalinknown world. The major outcome was of
challenges can distract from the process of legrninesilience as a conscious decision on how you [as a
(Sitzman et al.,, 2016; Wingo et al., 2016)student] will respond to unknown situations. The
Therefore, introduction to a variety of learningchoice of responding negatively or positively to an
experiences should be included in course design.opportunity ultimately determines if you become
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stagnant in your fear or embrace the challenge to Education Perspectives, @4, 253-254. DOL:

become a professional. 10.1097/01.NEP.0000000000000582
) Future Learn. (2020)COVID-19: Tackling the novel
The overarching goal of the course was to ensure coronavirus. Retrieved from

graduates are safe, competent, ethical and www.futurelearn.com/courses/covid19-novel-

compassionate (CARNA, 2019). Specifically, the coronavirus

student must demonstrate: Gazza, E. A. (2017). The experience of teachingenl
) ) ) i in nursing educationJournal of Nursing education,

(1) relational strategies to adapt to situational 56(6), 343-349.

demands, Jenkins, K., Kinsella, E. A.,, & DelLuca, S. (2019).
; r - PR : Perspectives on phronesis in professional nursing

(2) evidence-informed clinical decision-making, practice.Nursing Philosophy, Q). e12231. DOI:
(3) evaluation of nursing interventions, https://doi.org/10.1111/nup.12231

S e . . J(agan, P. N., Smith, M. C., & Chinn, P. L. (2014).
(4) navigating and mitigating socio-palitical and jyroduction. In P. N. Kagan, M. C. Smith & P. L.
economic influences on nursing practice and chinn (Eds.) Philosophies and practices of
healthcare system sustainability and emancipatory nursing: Social justice as pragip.
. o " . 251-265). New York, NY: Routledge/Taylor &
(5) identifying opportunities for ongoing Francis Group

professional development. Kagan, P. N., Smith, M. C., Cowling, W. R., & Chinn

Creating learning experiences to foster a diverse P- L. (2010). A nursing manifesto: An emancipatory
skill set to identify knowledge gaps, find reputabl call _for knpwledg_e development, conscience and
sources and then apply in clinical practice needs éga.ﬁlr;‘z;'\'”;sma Ph'slglsn?]f’nlﬁ ](Il_)’ 6|Z|_i§ifman V. &
be a larger focus in undergraduate degreps in or e'JHaavisto, E.  (2019) Newly graduated
to betfter support nurses throughout their practice, . ses’ perceptions of a final clinical practicum
especially in times of chaos. facilitating transition: A qualitative descriptive
study.Collegian, 261), 55-61.
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