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ABSTRACT

International social work is about thinking globally when acting locally and
vice-versa. Most of all, it is a field that requires acknowledging differences and
a ‘welcoming’ of theories and practice models of one’s own singularity (cultural,
political, economic) for direction in understanding social work. These context-
and population-specific approaches build the core identity of the social work pro-
tession. However, limited opportunity for these specific approaches, along with
knowledge and skill gaps, underscore International Social Work post-second-
ary curriculum on a global scale. Thus, the authors are centrally concerned with
conducting a research-informed study to strengthen International Social Work
courses. In this article, the authors outline the development of Indigenisation
theory and offer ways of thinking and interacting with social work concepts and
methodologies in an International Social Work teaching and learning context.
'This article offers a pragmatic approach of considering a dialectic of Westernisa-
tion-Indigenisation, to connect the local and the global as well as the North and
the South by aiming to develop the concept of Indigenisation in International
Social Work. Through a tri-continental partnership (Europe, North America,
Africa), the authors outline their current and future plans to create a research
study to develop curriculum and conduct field work, to focus efforts on decol-
onizing social work practice and education. This partnership offers a two-direc-
tional relationship between global thinking and local acting, therefore modelling
Indigenisation theory and its application on an international scale.
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INTRODUCTION

International Social Work was a term first used in 1928 that contextualized
social work theory and practice within emerging trends in globalization. Inter-
national Social Work encompasses scientific, economic, social, and environ-
mental aspects of the profession that address policy, social justice and migra-
tion issues, as well as global social problems and international professional
organizations of social work practice focused on the development of human
rights. International social work practice includes comparative and global per-
spectives on each area of social work expertise and concern. Among these are
the inability to care for the complex needs of children, individuals, families,
and communities; poverty; cultural conflicts; and racial, ethnic, scientific, eco-
nomic, social, and environmental oppression.

Decades ago, studies in International Social Work was a great knowledge
gain for the profession (Healy, 1995). These studies reinforced the profession’s
beliefs and ethics of international human rights values for the profession itself
and for the vulnerable and marginalized people of our society. Thanks to such
studies, social work instructors, students, and practitioners learn and compare
social work in different countries across the world (from the ‘Global North’ to
‘Global Soutl’), to nurture their inquiry about commonalities and differences
in regard to social issues such as immigration and refugee work, poverty, addic-
tion, and child and family welfare.

Current International Social Work practice tends to focus on cooperation
for knowledge transfer and sharing professional experiences (Healy, 2002).
However, this trend still follows colonial pathways. In Africa, for example, the
development of social work is encouraged. Ironically, the training and educa-
tion of African social workers continues the western knowledge and practice
methods that mostly involve western faculties and expert staff (Kreitzer, 2012).
Through the efforts of colleagues around the world, non-western methods,
which have been used successfully since 1960 to fight poverty, unemploy-
ment, and hunger, are being attempted transferred into the western educa-
tion and practice of social work (Lucas, 2013). When addressing the topic
of International Social Work in the social work community, questions arise
from reflection and debates about Imperialism, Universality, or Indigenisation
(Gray, 2005; Midgley, 1981). Young scientists who are interested in this field

of research (as we are as well), ask if there are any contradictions in the action
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of social work at this point. How can the challenges be identified or main-
tained with regard to communities, individuals, or families, if there is actual
background knowledge on Indigenisation, for example? Practical work and
theories of Social Work should be produced simultaneously through global
networks of social work conferences, theories, and educational programs. At
this time, it needs to be asked, which international globalization trends can be
built up with this process?

THE CONCEPT OF INDIGENISATION IN INTERNATIONAL SQCIAL WORK

In this article, we will use the concept of Indigenisation, which has evolved
from dialogues in the field of International Social Work, and will develop it
further. The focus of our considerations are the global developments in the
South, along with their local knowledge, theories, and practices. These devel-
opments should be integrated into western social work. The aim for the pro-
fession is to obtain a legitimation of this concept for a globalized social work.

'The concept of Indigenisation is mainly found in research and literature in
African social work (Mupedziswa, 2001; Osei Hwedie, 1996; Walton & Abo
El Nasr, 1988). It means a kind of adaptation, a process in which ideas, meth-
ods, and practices are adapted to local contexts. Added to this is the existing
local knowledge and Indigenous resources, such as relationships and networks.
Background, traditions, history, and values should also be understood along
with ways to utilize them. In 1971, the Fifth United Nations International
Survey used the debate on Indigenisation to argue the issue of relevance and
inappropriateness of ‘westernised’ social work theories in other societies’ pro-
grams (UN, 1971; Ugiagbe, 2015). Indigenisation therefore is characterized
by the pertinence of social work and refers to a colonized process of adapting
‘imported’ideas to fit local needs (Mupedziswa & Sinkamba, 2014).

From a postcolonial approach, Indigenisation is about the decolonialization
of social work. The process of this inquiry demands consciousness of a colonized
‘mind’ when developing social work’s concepts and practices informed with
socio-cultural, economical, political and environmental realities. This means an
explicit awareness about social work in a context- and population-specific area
that is leading the current practice of social work to a disconnect (from histori-
cal, cultural, and social relations) or ability to discover our ways of thinking and

interrelationships with the world (Smith, 1999; Thiong'o, 1994).
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Indigenisation stands for a term that represents these different levels of
separations (linguistic, historical, and social ways of thinking and relating to
the world), in which the latest social work is operating. The current way of
thinking and acting in social work is still too often legitimized by a ‘West
to the Rest’ working attitude. Seeking to ‘internationalize’ and ‘standardize’
the profession (Akimoto, 2008) is jeopardizing the main relevance of Inter-
national social work, which is the acknowledgement of differences in embrac-
ing the Indigenisation concept and strength-based approach by reflecting the
‘client as expert perspective’in the development of the profession itself. Since
these clients often become disconnected from context and populations, they
are “people who have been subjected to colonialization and loss of sovereignty”
(Smith, 1999, p.7). However, the clients seek to identify and maintain their
particularities (worldview, language, ways of knowing) to reinforce the con-
nectedness to their cultural, economical, and political context when utiliz-
ing social work services (Chitekereka, 2009). Rather than a total rejection of
westernised social work heritage, social work education and practice in Global
South-North discourse is looking for strength-based answers, practice, and
theoretical models that will legitimate Indigenisation’s values and ethics. By
using an International social work perspective to develop the concept of Indi-
genisation, we will consider the dialectic of Westernisation-Indigenisation to
connect the local and global as well as the North and South.

METHODOLOGICAL CONSIDERATIONS — AN INTEGRATED APPROACH TO
INTERNATIONAL SOCIAL WORK

When thinking about methods in the profession of social work, we recognize
the development of knowledge, skills, and abilities that will affect Interna-
tional social work tasks and activities. Cox and Pawar (2013) define Interna-

tional social work as the following:

The promotion of social work education and practice globally and
locally, with the purpose of building a truly integrated international
profession that reflects social work’s capacity to respond appropriately
and effectively, in education and practice terms, to the various global
challenges that are having a significant impact on the well-being of

large sections of the world’s population. (Cox & Pawar 2013, p.29-30)
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Cox and Pawar are thinking globally (context), based on human rights (val-
ues), in an ecological way (human-nature relationships) and want to empower
social development (guide to action). These four interlinked perspectives are
characterized by International social work as a so-called “integrated perspec-
tive approach” (Cox & Pawar, 2013, p.30). According to the authors, each of
the four perspectives above has an individual dimension, but at the same time
they should be considered together. They also form the basis for our collabora-
tive project between Germany, Canada, and Burkina Faso.

We support this integrated way of thinking and doing social work within
an International social work field, that articulates the appropriateness and
effectiveness of social work responses to the world’s population. Therefore, we
recommend connecting the local acting and the global thinking as well as
the North and South in seeking to develop a concept of Indigenisation. This
integrated theoretical and methodological perspective seems promising to our
research study, because it helps us expose the dialectic Westernisation-Indi-
genisation in approaching Indigenisation as a global community movement
named “Indigenousness” (Escércega, 2010). Acknowledging this perspective
in our study prompts us to question the appropriateness and efficiency of the
scientific, practice-oriented discipline of social work education.

DEVELOPMENT OF A RESEARCH QUESTION

'The number of international students taking social work training in western
universities is increasing (Chowa, Danso, & Sherradan, 2007). It is impossible
to go through this experience without a continuous reflective attitude (par-
ticularly intellectual in my case) towards identifying oneself with social work
theories and practices. Unfortunately, many social workers around the globe
are taught to think and do social work at a distance from and even against their
own ‘culture’ (e.g., lacking a sense of local circumstances, language, collective
memories, and histories). They seem to be disconnected from their own ways
of thinking and relating to the world.

When Ouedraogo began developing a course on International social work
tor MacEwan School of Social Work, she came across the use of the integrat-
ed-perspective approach of Cox and Pawar (2013) in considering, learning,
and teaching International social work as both a concept and practice of social
work. Coming across this insight opens the possibility for her to inquire about
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non-westernised ways of knowing and doing social work. Moreover, it allows
her to explore the reproduction of westernised knowledge domination and
power imbalance in regard to non-westernised ways of knowing (Ouedraogo,
2014). By developing a concept of Indigenisation in International social work,
our collaborative project about Westernisation-Indigenisation aims to answer
the following research question: What can social work in Germany and Can-
ada learn from social work in Burkina Faso?

DEVELOPMENT OF THE COLLABORATIVE PROJECT

In 2017, we began the first phase of our collaborative project by launching a
seminar titled “International Social Work” in order to develop an epistemolog-
ical understanding of International social work in the context of Germany and
Canada. In critical appraisal, students questioned the accuracy and account-
ability of the contemporary social work education they were receiving and
practicing. In conclusion, the students emphasized that the “colonization in
the head” (Straub, 2016), which is observable as a concomitant of globalization
in social work, has led to student demand for more courses on international
influences on social work.

Based on a research-informed teaching approach, this project will involve
faculty and students from the University of Mittweida (Germany) and MacE-
wan University (Canada) as well as social work professionals in Ouagadougou

(Burkina Faso).

MAIN IDEAS OF OUR COLLABORATIVE PROJECT — INDIGENISATION IN
INTERNATIONAL SOCIAL WORK CURRICULUM

'The majority of our project is related to the seminar course titled “Interna-
tional Social Work.” In preparation of designing a research study, we decided
to look at International social work as a promotion of social work education
and the global and local practices in Germany, Canada, and Burkina Faso. The
study will focus on the Westernisation-Indigenisation process of social work
in these countries.

'The main learning outcome of this collaborative project is to develop a
concept of Indigenisation. In theory and practice, Indigenisation should shape
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sustainable thinking and action in social work. Thus, we intend to study the
following questions: How is the concept of Indigenisation created? How does
participating in this activity flow into the concept of Indigenisation? How
does this result in a learning outcome? By addressing these questions, we can
develop a module at the end of this project as part of an International Social
Work course that focuses on the following questions: What are the specialties
in terms of social work in an international context? What opportunities for
learning arise from this module?

INTENTION OF THE COLLABORATIVE PROJECT

When considering social work in a global context, the clarification of key
concepts is a general requirement to creating transparency about content and
understanding. With a changed view of the world and the global context of
local problems, a change of language usage also has begun. Industrial nations
and developing countries are increasingly becoming the Global South and the
Global North. Behind these terms are various social, political, and economic
positions. Likewise, these also include various experiences with colonialism
and exploitation. Even if a large geographical orientation is associated with
North and South, these terms are less a definition than a dynamic framework
that requires individual consideration of countries and Indigenous peoples at
different levels. According to the Human Development Report (2016), Ger-
many and Canada are assigned to the Global North and considered to be high
developed countries; whereas, Burkina Faso is assigned to the Global South
and considered to be the fourth lowest developed country.

Thus, the purpose of this project is to bring students in contact with
research and transnational experiences to develop knowledge, skills, and abil-
ities related to the international influences of globalization. These experiences
are the driving forces in the development of the social work profession. Our
idea is to reverse the flow of the collaboration, by first exploring the Indigeni-
sation process in Canada and Germany to develop an understanding of Indi-
genisation in a ‘Global North’ context. Then we will open up a dialogue about
social work in Burkina Faso. The idea behind this approach is to learn about
Social Work education and practice, as well as to explore the place, role, and
meaning of Indigenisation in a ‘Global South’ context.
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Students will be involved in data collection and analysis, study tours, field
placement in partner countries, and presentations to research showcases. These
studies and long-term partnerships will connect students with topics they will
likely experience in their future working experience. Participating social work
students will be better positioned to understand International social work
holistically, and participate in critical, meaningful dialogue surrounding the
limitations of western knowledge, skills, and values that inform contemporary
social work training and practice in an increasing globalized worldview.

THREE PHASES OF THE COLLABORATIVE PROJECT

The first phase of the project was the analysis of social work developments
in Europe and North America. This process was accompanied by a review of
literature, lectures, and seminars on Indigenisation in an International social
work context. This phase has already taken place at MacEwan University in
Edmonton (Canada) and at the University of Applied Sciences in Mittweida
(Germany). During the second phase of the project, which is still in devel-
opment, an epistemological understanding and practice of Indigenisation in
International Social Work will be compared in the context of Germany and
Canada. Innovative in this perspective is to explore Indigenisation in a Global
North context to focus more on special features and opportunities that will
result through this research-informed teaching approach under consideration.

Field work in the third country, Burkina Faso, will take place during the
third phase, to examine Indigenisation through the knowledge, skills, and
abilities (in curricula and practice) in social work within an African context.
Students, educators and practitioners in Burkina Faso will be involved in the
development of the International social work course as guest lecturers, to share
experiences, knowledge, skills, and case studies from their context. At the end
of the third phase, the findings and analysis of our collaborative study will be
developed in preparation for a book publication by the participating faculties.

It is our hope to build further collaboration between Burkina Faso, Can-
ada, and Germany, which will permit further research-informed teaching in
International social work courses or seminars. This partnership will also sup-
port field work, study tours, and field placements occurring in three conti-
nents: Africa, Europe, and North America. This means that we are interested
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in bringing research and teaching together as a key to inquiry-based learning.
Due to the relevance of social work in an international context, the authors set
themselves the goal of developing a module and later a degree course in Inter-
national social work at the three participating universities, situated in three
separate continents.

INTERNATIONALIZATION OF SOCIAL WORK SEMINAR AT THE
UNIVERSITY OF MITTWEIDA (GERMANY)

From September 2016 to February 2017, the “Internationalization of Social
Work” seminar addressed the developments of social work in relation to local
political developments in Germany. In view of global problems and local dif-
ferences, as we articulated in the previous section of this chapter, a first seminar
was offered as a kind of “test run” at the University of Applied Sciences in
Mittweida. As part of the module “Social Work Discourses” in the master’s
program “Social Work,” a topic entitled “Indigenisation in Social Work” was
offered and discussed. The aim of this topic was to develop an epistemological
understanding of International social work in the context of the two countries
Burkina Faso and the Federal Republic of Germany. The choice fell on the two
countries for this first study program, because the North — South problematic
could be exemplified.

By the end of the seminar, students were expected to recognize and evaluate
the national challenges of social work in the context of international develop-
ments. The cooperation between the three countries and continents will there-
fore lead to a critical examination of Indigenisation in International social work.

SEMINAR CONTENT

'The “Internationalization of Social Work” seminar focused on international
influences on the national-state dimension of social action (Friesenhahn,
2002) and on Straub’s (2016) perspective of “colonialisation in the mind” that
can be observed as an accompaniment to globalization in social work. Indige-
nous approaches described as “Indigenisation in the Social Work of the Global
South” to help, support, and heal have been increasingly forgotten in the focus
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of professional work. With the “Internationalization of Social Work” seminar,
international topics in social work were addressed and discussed in the context
of a specific background (Canada-North America, Burkina Faso-West Africa,
as well as Federal Republic of Germany-Central Europe):

* Internationalization of social work on a global scale

*  Involvement of “pre-professional” approaches in the development of
professions

*  Social Work of the South and the North / West

* Indigenised and Indigenous social work

*  Westernization-Indigenisation in social work

This content was compiled from the perspective of the respective countries
and compared through professional discourses.

SEMINAR DELIVERY

In the seminars, students were encouraged through readings, class discussions,
and group work to look at social issues from the perspective of others (peo-
ple, professionals, countries) and to develop an understanding of the specific
situations of social work in other countries and continents. At the same time,
critical analyses of Indigenous approaches were examined in intersection with
classical social work through readings, in-class discussions, group work, and
lecturing.

Based on the results of Bertelsmann’s (2016) study, “Globalization Fear
or Value Conflict?,” a research report on the perception of globalization from
EU-citizens, a thesis that globalization processes also influence social work,
was introduced to initiate an in-class discussion. This activity was supported
by lecturing that emphasized how social work in the three selected countries
were impacted by globalization. In small group work, the students collected
information on the (social) political situation of the respective countries and,
thanks also to the media exchange with colleagues from the respective coun-
tries, compiled an overview of the status of social work as a profession. Gen-
erally speaking, the result of the discussions, lecturing, and group work was a
shift in perspective from the negative consequences (imperialistic expansion of
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social work profession) to the positive aspects of globalization, especially Indi-
genisation as a common local characteristic when considering a global defini-
tion of social work. Through discussions, students voiced how local Indigenous
communities and peoples are responding to changes through their own dis-
cussions and memories about how they experience the disconnect of the social
work profession from their own worldviews.

SEMINAR KEY INSIGHTS

During students’ critical inquiry process, they examined how social work is
taught and practiced. There were three main reflection points: (1) Local Indig-
enous communities respond promptly to the standardised way of thinking and
doing social work in calling for more context (historical, social, economical,
political, cultural) around ways of thinking and doing social work. (2) This
call to action can be a useful complement and even a professional shift to
the technocratic and neo-liberal approach in European, ‘westernised,” social
work. (3) In considering this shift in Germany, the Sorbs were identified as an
Indigenous group that might lead or be representative of this call to focus on
the local and be connected to the global.

In terms of content, students conducted literature research to present
during the seminar. They developed three main themes from their literature
research: (1) The national development of social work (especially in the USA
and pre- and post-war Germany). Students explored the establishment of
international organizations or umbrella organizations of social work and the
“colonization” of social work. (2) The generalization of social work. Students
addressed the dimensions of Westernization and Global Ethics in Inter-
national social work. (3) The global definition of social work to understand
definitions of International social work. Students nourished their inquiry by
focusing on diversity, structures, political dimension, social work science as
practice-oriented science, culture as construct, and Indigenous knowledge in
International social work.

Students completed individual preliminary work on the three main themes
by preparing two questions, each of which was discussed in groups. The first
question explored the universality of social work theories (to what extent are
the theories of social work universal?), and the second question focused on
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Indigenous approaches such as “healing” and “development.” The latter topic,
in particular, points to meaningful developments within social work and global
issues. “Healing” shows the extension or improvement of social, cultural, polit-
ical, economical, community-related, and self-related humility as well as inter-
cultural knowledge, skills, and relationship building among the seminar par-
ticipants. Through the critical examination of readings, in-class discussions,
and group work, students identified resiliency and identity as key dimensions
of “healing” (Sautermeister, 2018). In fact, “healing” was a process within this
collaboration (group work), community of learners (in-class discussions), and
sense-making (readings and lecturing). The healing process created a common
ground for students to recognize that others from their point of view can be
extended to the recognition of the ‘Indigenisation’ (local) into the ‘Interna-
tional Social Work’ (global). The focus on self-healing, thanks to a close con-
nection to nature and community in the sense of collective memories, world-
views, and histories (Thiong’o, 1994), was named in the seminar reflection as
an important “aha” effect. Equally important was the evolving issue of Indige-
nous resources in the immediate area and relationship proximity (in Saxony),
and the question of why the knowledge of Indigenous peoples was ignored
and forgotten. At the end of the seminar, students described the open discus-
sion as a call to greater attention to Indigenous approaches and an opportunity
to counter neoliberal developments with the evolving stance of openness.

As the seminar focused on international influences on the nation-state
dimension of social action, we observed both individual and collective insights:
(1) A student reported his experiences from the insight gained through the
individual work and group discussions on Westernisation. He reflected on the
local knowledge of social workers regarding social work methods in parallel to
his role as an expert with western knowledge. (2) In dealing with the concept
of Indigenous identity, a student reflected more broadly on the dimension
of Indigenisation and acknowledged the presence of Indigenous peoples in
Europe, and even near the university’s location, the Sorbs. (3) Through dis-
cussion on social work in Africa, especially in Burkina Faso, students jointly
created the main research question: How can Indigenous knowledge and tra-
ditions enrich the education and practice of social work at the University of

Applied Sciences in Mittweida?
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SEMINAR EVALUATION

'The evaluation of the seminar produced two main findings. On the one hand,
the semester length was considered far too short for this topic. The various
theories could only be outlined and sometimes only named. On the other
hand, this seminar broadened their perspective of Indigenous peoples, Indige-
nous knowledge, and the various forms of their exclusion and oppression.
Unfortunately, within the confines of one semester, only the understand-
ing of social work which can be ‘globally thought’ and ‘locally acted’ could be
expanded upon. But the “test run” seminar awoke students’ curiosity to inquire
more on Indigenisation in social work in the International social work con-
text and to experiment the transferability of ideas and knowledge developed
during the semester. We observed that the desire for something new, for these
other facets of basic social work, also resulted in students proactively asking for
a mandatory course on International social work at the Faculty of Social Work

at the University of Applied Sciences of Mittweida.

INTERNATIONAL SOCIAL WORK COURSE AT MACEWAN UNIVERSITY

(CANADA)
MacEwan University’s School of Social Work is located in Edmonton, Alberta.

MacEwan University as a whole is located on the traditional territories of
the people of the Treaty 6 region in Central Alberta, which is called Ami-
skwaciy Waskahikan or Beaver Hill House in Nehiyawewin (Cree). This is the
traditional home of the Nehiyaw (Cree) and Michif (Métis), and a meeting
place for many Indigenous peoples including the Nakawe (Saulteaux), Siksika
(Blackfoot), Nakota Sioux (Stoney), and other nations. We assume this makes
MacEwan University a meaningful place to initiate our collaborative project.
'This part of the project will explore social work education and practice in Bur-
kina Faso and from there, an inquiry as to how social work in the ‘Global
North’ can learn from social work in the ‘Global South.’

After offering a two-year diploma program for 40 years, the School of
Social Work responded to the province’s needs and expanded (since Septem-
ber 2016) to a Bachelor’s degree with a focus on Indigenous ways of knowing,
Sustainability, and Internationalisation as new challenges for social work edu-
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cation and practice. This particular degree takes into account the influences of
national and international trends within its curriculum. Concretely, this means
building the curriculum around Canadian Indigenous ways of knowing and
international issues that influence training and practice. Canada is a nation
on a journey of reconciliation with its Indigenous heritage, and reinforcing its
hospitality in regard to a growing immigrant population to better the country’s
demographic and economic growth.

Social Work in Canada is therefore recognizing people “who have been
subjected to colonialization and loss of sovereignty” (Smith, 1999). These are
people who experience internal colonialization, are Indigenous peoples, and are
the original people of the Americas, including people who have been labelled
by various governments as American Indian, Native Hawaiian, First Nations,
Inuit, Aboriginal, and Métis (Tamburro, 2013). There are also those who share
a collective memory of external colonization; they are new Canadians (immi-
grants and refugees) from African backgrounds representing the generation of
settlers who came after the first main known from French and British back-
ground.

COURSE CONTEXT

The course on International Social Work, which is still in the development
process, will provide students with a comprehensive introduction to Inter-
national social work and integrated perspectives approaches (Cox & Pawar,
2013) that blend globalization, human rights, and ecological and social devel-
opment theories. Under the main themes of globalization, it will cover the-
ories underpinning International social work history and the current realities
of the global profession: global ethics; global policy by exploring international
social work practice with particular attention to health and mental health;
children and families; urban Indigenous people; social and environmental sus-
tainability; and community work in local, national, and international settings.

PROPOSED COURSE CONTENT

The content of this course will focus on the challenges that nations across the
world face in improving the lives of their citizens given current economic,
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social, political, and environmental circumstances. The course will identify the
diverse strategies and skills that social workers across the world are using col-
laboratively to build a model of practice. The course will be offered in six-block
classes in a blended format (online and in-class). The following themes will be
addressed in the course content to cover the 13 weeks required:

*  History, values, beliefs, and goals of International social work practice

*  Global North, Global South, Global, and International

*  Contextualizing International social work practice

*  'Theoretical perspectives in international social work practice (modern-
ization, globalization, internationalization, transnationalism, multicul-
turalism, interculturality, universality, social development, and sustain-
able development)

*  Human rights, social justice, and social change

*  'The United Nations and Non-Governmental Organizations

* Work and families in the context of globalization

*  Children, women, immigrants, and Indigenous issues

*  Social Relief International

* International social service organizations

*  Social work education and social work practice (country specific)

* International field placements

'The course will explore ways in which micro and macro skills can be integrated
via a social and sustainable development model for interventions in interna-
tional settings. A major focus will be on the enhancement of knowledge and
skills, in order to better comprehend the development, implementation, and
evaluation of International social work practice. We will attempt to reverse
the flow of knowledge from “developing” (‘Global South’) to “developed” or
(‘Global North’) nations by incorporating readings, group discussions, individ-
ual research and presentations, and case studies that will enhance collaborative
learning between and within the students from the three continents involved
in the collaborative teaching and research project.

Like we attempted in Germany, we aim for this course to be offered at
an undergraduate level of social work to explore critical analyses of Indige-
nous approaches, while also examining the intersection to classical social work.
At the end of the course, students will be able to recognize and evaluate the
national challenges of social work in the context of international develop-
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ments. The cooperation between the three countries and continents will there-
fore lead to a critical examination on Indigenisation in social work, as well as
the development of a module on Indigenisation in the International social
work context to complete International social work Module in the Schools of
Social Work in the three countries.

TOWARDS A MUTUAL LEARNING APPROACH THROUGH TEACHING AND
RESEARCH

In this section we are tying back our perspective of a mutual learning to the
proposed research question: What can social work in Germany and Canada
learn from social work in Burkina Faso?

In Germany, there is a general and comprehensive document called the
“Qualifications Framework Social Work — Version 6.0” (Schifer & Bartosch,
2016). This document describes formal aspects and competencies for the study
of social work while also underlining the attitude, personality, and application
of theoretical knowledge in social work practice. It is considered to be the basis
for promoting a “sense of action, judgment and critical reflection” to social
work in general (Schifer & Bartosch, 2016, p.14).

This general qualification document opens up the opportunity to look
at social work globally within a local context. An example of Europe-wide
changes in the education and research process is the Bologna Process, which
is a view of social work expanding towards an international dimension (Lutz
& Wagner, 2009). There is also the case of social work education and practice
in Africa which, without denying its colonial heritage vis a vis its education
curricula and practice, is looking after this connectedness to this postcolonial
context (Osei-Hwedie, 1993). Social work is a science and profession that
can influence social, political, and economic processes in global developments,
because social work gives a voice to those who cannot rise for themselves (Lutz
& Wagner, 2009, p.9). For example, in Burkina Faso or Canada, students,
researchers, educators, and practitioners not only come together during the
learning process, but also bring with them other ways of life, problem-solving
strategies, life experiences, forms of coexistence, etc. Together, they are forced
to deal with the new and the “own”in teaching and learning social work.

We assume that our project represents what Lutz and Wagner (2009)
describe as the point of development for social work as both a science and a

198



profession. Learning from the South (to resume the next phase of our project)
therefore means first being able to reflect on oneself and to see the close and
covert entanglement in one’s own ways of knowing and doing social work
(Rehklau & Lutz, 2009, p.52). From our perspective regarding indigenisation
in the international social work context, one’s view of one’s self is sharpened
if one looks at another and it turns out that there is not the social work. Since
international comparisons show that the forms of social work in the ‘Global
South,’as in Burkina Faso, are often colonial-structural in nature, recent efforts
have been made to decode these outdated concepts and initiate autochthonous
development (Schnurer, 2008).

Therefore, an exchange at the level of practical experience is unproblem-
atic due to the official language of French in Burkina Faso and English in
Edmonton, Canada, which allows actual practice in Burkina Faso and also
in Canada. If exchange of practice supplements the doctrine, it is possible to
experience differences between the Global South and the North, to nurture
our thoughts and inquiries during the project implementation. Mutual rec-
ognition and respect for each other are more likely to develop together, to
enhance teaching and learning in a mutual exchange: “Developments on the
autonomy. . .the recognition of the other, of the good life and the chances of
realization. . .can be combined under the term of indigenisation, which grew
out of the independent discourses in these countries [of the Global South]”
(Ruhklau & Lutz, 2009, p.42).

Our field work and local research in Burkina Faso will help us explore and
understand the indigenisation processes, which will then be applied to social
work education and practice. This combination of teaching and practice as a
research-informed teaching exercise, will also promote the research process
to understand the forces of the indigenisation process in the Global North
(Germany-Canada) as well as exploring and understanding local research with
regard to indigenous processes in Burkina Faso. Our exercise can support all
three countries in their own understanding of their social work education and
practice (articulate the particularities of the local) and reinforce their intercon-
nectedness (be aware about the specificities of the global). Our grassroots work
will lay a foundation for networks that meet local conditions and integrate
teaching and research taking place globally, for example, by incorporating
indigenous ways of knowing and teaching materials. In such a teaching and
learning situation, a joint (mutual) research activity is conceivable (Ruhklau &

Lutz, 2009).
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